
 

How to print this document for use in hard copy form: 

1. Print pages 2 – 9 single sided. Set them aside as the first pages in 

your resource book.  

2. Print out the Coach Manual for the Candidate, in reverse order 

where the last page ends up face up on top omitting the cover page. 

Put a blank piece of paper at the very bottom, behind the last page. 

3. Put the Candidate pages in your printer, face down so that the this 

Examiner document will be printed on the back of those sheets. Also 

make sure the top is oriented correctly so that the pages will face each 

other right side up. 

4. Print pages 11-59, ODD pages only in correct order (11,13,15,etc) 

5. Print pages 61 & 62 of this document. These are the last two pages 

of your resource book. 

6. Hole punch and assemble into a 3 ring binder or other desired 

display. 

7. Just add candidates and enjoy! 
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Pep Talk  

You are more than a USPA Instructor Examiner. You are a role model, a communicator, a motivator, a psychologist, an 

evaluator, a resource, a coordinator, a mediator, an observer, a judge, a juggler, a cheerleader, a comedian… But most of all, 

you are a facilitator. “Facilis” in Latin means easy, to make happen easily. In addition, it is your solemn responsibility to have 

accurate correct material and efficient presentation to do the job with which USPA has charged you.   

Notice, however, that you should not be expected to be a 

curriculum developer. After several years as an Instructor 

Examiner Rating Course Director, I noticed that requiring 

only that three-day ground course to prepare examiner 

candidates is like asking someone to paint a house with a 

toothbrush. In other industries, the authority equal to 

those of USPA Examiners requires weeks if not months or 

years of training. How do we maintain high quality 

standards of examiners and coaches with this limited 

amount of education? The answer is fairly simple, 

however: use rule number 1: Be Lazy. True, that is really a 

disguised euphemism for Be Efficient. How can we accomplish this? First USPA needs to give 

you a prioritized head start with a superb IERC, and secondly, supply you with useful tools plus 

support in follow-up. I wanted to create a solid, out of the box, standard resource for Coach 

Examiners. So, here it is. 

With the authority of the IE rating comes immense responsibility. As a Coach Examiner, you are 

charged with taking skydivers who may  have only a hundred jumps, may not have any prior 

experience teaching others, may not even have much formal education at all, and in three 

short days, turn them into the front line educators for our sport. If you focus only on content, 

the vast amount of information and skill needed for coaches to do an exceptional job, it can feel to your candidates like taking a 

drink from a fire hose. You NEED to simplify and present efficiently, and help them practice these skills under your auspices, 

experiment and learn with your guidance, try out new skills, and yes, make mistakes. (Rule number 2.) A Coach Course should 

be an experiential, active laboratory culminating in evaluation of 

the goals… just like anything we teach, only on a larger scale.  

Let’s face it, the current Coach section for the IRM reads like a 

cereal box ingredient list. This Coach Manual, however, is 

designed to be easy to follow, as is, without any additional input 

from you. However, it is also designed to allow for your 

personality and preference to come through during YOUR course! 

Of course, skydiving pedagogy demands a high quality standard, 

consistent information among all USPA Coach Courses, so you 

may not substitute goals or content. You can, however, change 

out or add activities that help them truly discover the point of this 

material and help them integrate it into something useful in their 

own teaching. Your job is to make it come alive for your 

candidates! Rule Number 3: Have Fun! 

This Examiners guide layout contains both content from the 
Candidate’s manual plus support and activity suggestions for you. That way you can be lazy, and see the Candidate 
Manual on the Right and your Examiner Supplements on the Left for every page. 

I just wanted to tell you, Good Luck. We’re all counting on you!       :Jen Sharp, IERC Director, Coach Examiner 

 
jensharp.com/nutshells/coach OR 
http://prezi.com/dypdxvmex59w/uspa-coach-course 
[powerpoint type presentations] 

EducationalFoundationforSkydivers.org [EFS] 

uspalibrary.org [resources and lessons, etc.] 


Babies learn to talk by imitating. One of the strongest 

mechanisms available to us to teach is by example. In 

your course, take inventory of your own presentation. 

Are you utilizing appropriately proportioned Explain-

Demonstrate-Practice structure? Are you asking 

questions? Are you having candidates do most of the 

work? Are you modeling effective instruction? 



 

Preparing for your course…  
Be lazy. If you prepare sufficiently ahead, during your course, you will have less problems under time constraints. 

Use the checklist to guide you in this process. Here are 

some more detailed helpful hints: 

Choosing and briefing Evaluators 
Have you ever wanted to clone yourself? Your 

evaluators are extensions of you! Choose them carefully 

as they represent you. An evaulator should be an 

experienced instructor to whom you feel confident 

delegating. It is recommended that they attend all 

ground portions of your course initially and periodically 

in order to communicate expectations and serve as 

review of material and procedures.  

Sample Excel file for gathering details 

 

Sample Email Communication with Candidates 

Hi Candidates! (and hopeful ones...?) 

I finalized the dates for the COACH Certification Course at Skydive 
Kansas April 5 - 7, 20XX starting at 10am on that Friday and running 
through Sunday late afternoon or evening. Please plan to attend the 
entire time. 

If I'm resending information, bear with me, but I'd rather not miss any 
details so you know what to expect. Here's your "to do" list: 
1. Please read the general information about this course on my 
website. [link] 
2. If you are sure you are attending, go ahead and secure your slot and 
pay the course fee/deposit here: [link] 
Other costs you will need to plan for can be found under the Cost & 
Location tab. 
3. Please download and read the Coach Course handbook. Print this or 
have it on a device handy during the course so you can follow along. 
[link] 
4. Make sure you have an IRM dated within 2 years and access to the 
SIM either digitally or in hard copy.  
5. In the IRM is your Coach Proficiency Card. Please look it over so you 
understand what the course will involve.  
6. In the IRM is your Written Test. You MUST have this completed and 
receive an 80% at the START of this course. If you have any questions 
please call or email. You are welcome to turn this in early by email at 
any time before the course. The blank answer sheets are at the back of 
the book. 
7. As far as accommodations during the course, you are welcome to 
stay at the DZ in the bunk beds or camp outside; and you can use the 
shower, microwave, fridge, etc. We have nearby Sonic, Subway, Casey's, 
Buzzards Pizza, Pizza Hut, grocery store, etc. Hotels are 30 minutes 
away in Topeka, Emporia or Ottawa, and 45 minutes away in 
Lawrence, 50 minutes in Olathe. 

If you have any questions I haven't answered yet, please call or email 

me anytime. Come visit and make a fun jump at Skydive Kansas before 

the course if you are so inclined! I'm also happy to jump with you and 

help you know what skills are needed for the air evaluation jumps. I'll 

be calling you sometime in the near future to get to know you a little 

before the course; or call me and let's chat whenever it's convenient for 

you! 

BLUE SKIES! 

Sample Phone Interview Questions 

    Keep in mind, 

    with this pre- 

       course interview, 

    besides simply 

    collecting routine 

    data, you will  

want to uncover any Barriers to Learning so you can 

apply solutions to eliminate or minimize them if 

possible. 

How many jumps do you have? Where you live (and 
jump)? What is your profession? What do you do 
when you’re not skydiving? Why do you want to 
earn your coach rating? How to you plan to use your 
rating? Where do you plan to use the rating, what 
DZs and what student progression methods do they 
use (SL, IAD, AFF)? Have you started studying for the 
written test yet? Have you started working on your 
proficiency card yet? How much time between now 
and the course do you have to work towards this? 
How far are you driving to come to the course? Do 
you have accommodations worked out or need 
anything from me? What questions do you have for 
me? 
 



 

 

 

Pre-Course Checklist 

□ Set Date & Type of Course 

□ Set Location & Travel arrangements 

□ Promote Course through USPA registration, email local DZs, website 

□ Review Content: IRM, lesson plans, agenda, time table, materials 

□ Communicate with Candidates and set clear expectations 

□ Secure and brief Evaluators 

□ Candidate Interview on phone or in person 
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During Course Checklist 

□ Time Keeper – keep on track 

□ Pace Keeper – cultivate interest from all & use active learning 

□ Check standards are consistently met 

□ Guide Evaluators 

□ Note Candidate progress using proficiency card or ToDo Grid, keeping up with 

paperwork as you go 

□ Note improvement points as you go for next course using your own notes or a public 

sandbox/suggestion box area on a board 

□ Exit Interview at the end individually using flyPIGfly & encourage Feedback Forms 

  



 

Introduction 

Although some course directors 

omit ice breakers citing lack of 

time, using one can greatly 

increase your productivity and 

cohesion. The following 

Interview Your Neighbor 

ice breaker not only gives you 

more details about your 

candidates, but promotes peer 

relationships and outlines their   

expectations of the course, and  

yours. Simply ask one candidate to   

ask the person sitting next to  

them these or similar questions.  

Keep going around the room until  

everyone is introduced.  

  

  

  

  

  

  

  

  

  

  

 

 

 

 

 

As each candidate outlines their individual expectation, write them on the board or large paper to display at all 

times during the course. You can remind them that this is YOUR “test” … you want to meet their expectations.  

Speaking of test, this is a great time to collect the written tests, perhaps proficiency cards (your preference) or any 

other paperwork. Then take a break and grade them. 

Keeping Track of Time 
The only non-discriminant resource we have is time. Starting on time, finishing on time, yet being flexible with time 

is a crucial invisible element to your course. You should develop time-awareness and check the clock just like you 

have altitude awareness and check your altimeter in freefall. 

  Before you get started on anything, 

take your candidates by surprise and ask, “Any 

questions?” After a few moments of their confused 

silence, they may come up with a question like, 

“Why are we asked that now?” Take the question 

word they use and make them write it on an index 

card in big bold letters with a marker. Come up with 

all the question words: WHO WHAT WHEN WHY 

WHERE HOW 

Make sure they put one word per card. Explain that 

because feedback is so important but often 

overlooked, they will have to practice asking these 

questions throughout the course. At any time, 

perhaps when a candidate keeps talking but forgets 

to engage the student, an examiner or evaluator 

may say, “PULL A QUESTION OUT OF YOUR 

POCKET!” The candidate then has to stop and 

formulate a question using the word on the card. 

Name 

where do you live (and jump)? 

profession 

number of jumps, years in sport  

favorite discipline or experience 

when & where you made your first jump 

what method you learned 

why did you want to skydive? 

why did you make your second jump?  

why do you want to be a coach? 

what do you expect to get out of this course? 

 



 

  



 

Course Overview 
Just as we teach our coaches Explain-Demonstrate-Practice and Whole-Part-Whole, we must model that in the 

course. A short but effective presentation of what the entire course consists of is necessary to get your candidates 

working with you. You can structure your course fluidly, touching on any of these four sections in any order, 

especially if perhaps weather is a known limiting factor. If you want to get in the air with minimal ground instruction, 

you need to cover Sports Psychology, Communication, Skill Analysis, and In The Air.  

 

 

 

 

 

Outline & Timeline 

 

The following outline estimates time frames for each topic. You can give your candidates a copy to follow along or 

post on a visible wall if you wish, but you should omit times in order to give you flexibility to stress topics as the 

course plays out. Keep in mind this is only a guide to help you plan. 
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STUDENT 

Intro/Ice breaker/Paperwork  

About the Student  

Mind, Body, Soul  

Motivation  

Sports Psychology  

(1 hr) 

(10 min) 

(15 min) 

(15 min) 

(40 min) 

EXPERIENCES 

Do vs Think  

Strategies  

Communication  

Skill Analysis  

Guided Practice  

Ground Evals  

(10 min) 

(40 min) 

(40 min) 

(60 min) 

(hours) 

(hours) 

SKYDIVING 
References  

On The Ground 

In The Air  

(30 min) 

(30 min) 

(45 min) 

with a COACH 

Having the Rating  

Rules, Liability, Ethics  

USPA Structure  

Your Role  

Air Evals   

Exit Interview 

(20 min) 

(15 min) 

(15 min) 

(15 min) 

(hours) 

(varies) 

 



Congratulations!  

You are pursuing the first and most foundational USPA Instructional Rating, COACH! Not only is this rating 

the first step towards other instructional ratings, it 

also gives you a rewarding opportunity to work with 

newer, inexperienced skydivers and gives you the 

responsibility of providing them with a foundation 

of accurate knowledge and proactive attitude 

towards safety. There are a lot of resources 

available to you: the IRM, SIM, other coaches or 

instructors, FAA regulations… trying to organize and 

understand all of this information may feel like 

taking a drink from a firehose! Not to worry. That is 

why you have this Guide! Although occasionally 

referring to outside resources, this manual is 

designed to be the focal point for earning your 

rating, as well as a go-to review reference when you 

start using it.  

The Course in a nutshell …  

What is having the Coach rating about? In one sentence:  

A Student Experiences Skydiving with A Coach.  

 

If you start to feel overwhelmed with the amount of information, remember: All topics you 

will study in your pursuit of a Coach rating fall into one of those four categories.   
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You can use their checklist when verifying paperwork as well. 

  



But first… 

Make sure you have your ducks in a line before the course begins. Here’s your TO DO list: 

□ Read and follow any instructions provided to you by your Coach Course Director, including 

paying any deposit required to hold your slot. 

□ Plan out your costs in both time and money, including reserving accommodations during 

the course. Ask your Course Director for information about where you stay and what amenities 
are available to you. 

□ Read this Guide carefully, so you know what to expect. Additionally, you may also use the 

online, interactive version. 

□ Acquire a SIM [Skydivers’ Information Manual] AND an IRM [Instructional Rating Manual] 

dated within the past 2 years. You may be able to purchase one from your Course Director, or 
directly from USPA’s store. Alternatively, you may use a digital copy of the SIM downloaded 
free from USPA.org.  
(A SIM app is also available, but may not be sufficient for completing the test or use during the 
course.) 

□ Look in the IRM at the Coach Proficiency Card or download one from USPA.org.  This card is 

your Rating Application. Make sure you complete any pre-requisites or are working towards 
final requirements, such as your B license, 100 jumps, and are at least 18 years old. Note that 
you have 24 months from the start of the course to complete everything on this card.  

□ One of the pre-requisites on your card is to complete the written exam. You can find it in 

the back of the IRM.  You must have this completed and receive at least 80% at the start of the 
course. Mark your answers on the blank answer sheet provided. 

□ Other recommended pre-requisites on your card have you working with students under 

the supervision of an instructor. The purpose is to involve you in the solo first-jump course to 
develop the your skills in observation, correction, and communication. You should read this 
Guide and the ISP thoroughly first so you can practice applying basic good teaching techniques 
as well as have correct, accurate information. Under supervision, you may also practice freefall 
training for Cat F, G, and H, equipment checks, spotting, and debriefing skills. 

 
The better prepared you are both in knowledge and logistics before the course starts, the 
smoother the course will be for you. 



 

 

 

What if a candidate does not 

get at least 80% on the 

written exam? 
You allow them to retake the test, but they MUST 

score 100% to continue in the course. 

  

   
For persons with a current non-USPA Coach rating 

or equivalent or an expired USPA Coach rating 

  a. make at least one satisfactory USPA Coach 

Rating Course evaluation jump with a USPA 

Instructor or IE who has served as a USPA Coach 

Course Evaluator  

  b. assist in at least one complete first-jump course 

  c. attend a USPA  rating renewal seminar 

  d. pass the Coach Course written exam with a 

score of at least 80 percent 

  e. non-USPA Coaches must include a rating card or 

other proof of the non-USPA Coach rating to USPA 

Headquarters along with the Coach proficiency card 

For all others persons, under the direct supervision 

of a Coach Examiner (challenging) 

  a. Successfully conducted two satisfactory training 

sessions from the topics listed in the Coach Rating 

Course Evaluation outline.  

  b. Demonstrated the ability to teach the following 

topics from Categories F-H of the ISP. 

(1) floater exit (2) diver ext (3) forward and dock   

(4) fall rate (5) tracking with awareness 

  c. Demonstrated the ability to conduct a 

satisfactory debriefing. 

  d. Correctly performed a pre-jump equipment 

check. 

  e. Successfully completed two air evaluations. 

  f. Pass the Coach Course written exam with a score 

of at least 80 percent 

Keep in mind: your candidate must also meet all the 

prerequisites for the Coach rating. 



What it takes to pass this course… 
Written Test 80% 

Guided Practice Satisfactory 

Skill Analysis Satisfactory 

Ground Evaluations (2) Satisfactory 

Air Evaluations (2) Satisfactory 

Debriefing Satisfactory 

Teamwork & 
Communication 

Satisfactory 

 

An Evaluator, who is a supervising USPA Instructor, will observe each candidate conduct 
training sessions from the ISP syllabus that USPA Coaches are qualified to teach. You will 
teach sample lessons from the general sections of the first-jump course and freefall 
portions of Categories F-H. These are the Guided Practice. 

You must also earn at least a satisfactory score on two evaluation jumps, including freefall 
training before the jump and the debriefing after the jump. These are the Ground and Air 
Evaluations and Debriefing. 

 

Commencement of privileges 

The privileges of any instructional rating will commence upon successful completion of the 

rating course and will be valid for 30 days with a candidate log book endorsement by the 

coach examiner.  The rating must be processed at headquarters to be considered valid after 

the 30-day grace period expires. In other words, as soon as you are finished, you can start 

using your rating! 

 

Some candidates may be able to challenge this course. Some candidates might just need to 

renew an expired rating. See your Course Director for details if this applies to you.  



 
About the Student 
GOAL: Candidates will define “student” and other terminology 
WHY? Vocab for the course; clarity; helps eliminate confusing in role playing later 
DEMO: Write these on the board and ask candidates to define. Fill in definitions where they cannot. 
STUDENT    COACH      INSTRUCTOR 
                CANDIDATE 
  EXAMINER           COURSE DIRECTOR (just a hat) 
EVALUATOR (role for a course) 
PRACTICE: Ask ?s in review for definitions. Include 
what kind of student they will be working with. 

 Mind, Body, Soul 
GOAL: Candidates will exhibit understanding of a 
Student in context of their life & why it’s important to 
know your student 
WHY? Knowing who your student is can be a shortcut 
using prior knowledge, also helps set appropriate 
goals, makes connections that motivate 
DEMO: Have candidates brainstorm qualities about a 
student they think they should know. Examples: what 
kind of physical shape are they in? What do they do 
for a living? Why are they pursuing a license? Did they 
stay out late partying last night? What kind of 
intellectual abilities do they possess?  
PRACTICE: As they name them, write them on the 
board but sort for them into Mind (aka cognitive or 
knowledge) – Body (aka psycho motor or skills) – Soul 
(aka affective or aptitude)  

Motivation 
GOAL: Candidates will divide motivation into intrinsic 
and extrinsic 
WHY? Understanding a student’s motivation can help 
a coach know when they can influence this to help 
retention or performance 
DEMO: Define motivation compared to influence through the analogy of decision altitude. Fun example is TheFunTheory.com, 
especially the video called Piano Staircase.  
PRACTICE: Have candidates split into two groups; one naming intrinsic motives, the other extrinsic; then share with the other 
group and discuss. 

Sports Psychology 
GOAL: Candidates will know the definition of Positive Specific and be able to give examples in a skydiving context; they will be 
able to recite the pieces of Cycle of Success in order and generally describe how it relates to a coach jump. 
WHY? A coach with a big picture concept of a jump in context of the entire progression can help a student achieve not only in 
the jump but also in earning the license. 
DEMO/PRACTICE: Using Structured Discussion, lead candidates to dissect parts of a coach jump by asking questions and filling in 
the structure.  
Goals: The coach’s role is to set SMART goals, both short term and long term. Specific – Measurable – Achievable – Relevant – 
Timely 
Training: The coach should demonstrate to the student because we learn by imitating. Demo must be correct, accurate, perfect. 

Practice: The student practices multiple times guided by the coach’s watchful eye, until they are 100% in mind, relaxed in 
body, anticipating in soul 
Skill Analysis: During the jump, the coach will analyze the skill of the student in the air. Based on the jump, the coach 
needs to plan what to observe, then extract trends to apply improvement points. More on this topic later.  
Debrief: fly PIG fly debrief. Briefly touch on the elements: favorite, positive, improvement, goals, future. Point out 
that the last segment of the debrief, FUTURE (“where do we go from here?”) leads directly into setting GOALS for 
the next jump, keeping the cycle of success as a cycle. More on this topic later as well.  

   
Positive Specific 
  is an important concept that is crucial to the “success” 
part of the Cycle of Success.  Most candidates will think 
that “positive” means “encouragement” or “saying nice 
things.” However, in conjunction with the dual term 
Positive Specific it does not. 
The easiest way to demonstrate Positive Specific is 
ironically with an opposite example. Tell your candidates 
you will give them an example of “Negative Vague.” 
Don’t backslide! 
Have them turn that unto a Positive Specific. 
Extend your legs in 6 inch increments until you are 
neutral. 
Practice by having candidates turn several Negative 
Vague examples you give into Positive Specific. Ask why 
phrasing improvement points this way could be helpful 
for their students. 
 



STUDENT 
Who is your student? What drives them? 

     KNOW WHO THEY ARE 

      MIND 

         BODY 

           SOUL 

 

 

 

A Bit of Sports Psychology:

 
The central focus of this continuous cycle you put into motion for your student is: 

Positive [meaning, what TO DO as opposed to what not to do] 

Specific [meaning, name the body part + the action] 
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Do vs. Think  

GOAL: Candidates will distinguish between motor 

skills and cognitive skills. They will see however, how 

to structure a lesson plan using Explain-Demonstrate-

Practice regardless of Do or Think concept type. 

WHY? Using the 3 ring as a lesson plan model is easy 

to remember and apply in both Do and Think lessons. 

DEMO: Draw on the board what it is to be 

unbalanced with too much DO without THINK 

(impetuous) 

 

 

Or too much THINK without DO (overanalytical)   

 

 

Should try for balance: 

                     

 

 

 

  

   
Introduce the Definition &  

    Importance of Experience 

 Have a bottle of water handy for this visual lesson. 

Ask one of your candidates if he is thirsty and wants 

some water. When he says yes, HAND him some 

water—literally  In your hand, not in the cup or 

bottle. The point? How you present something, how 

you package it, makes a big difference in how 

people can use it! 

It is important for candidates to distinguish 

between CONTENT (the milk) and PRESENTATION 

(the jug). Content is dictated to them through 

proven USPA programs; they cannot make it up. 

Presentation, however, is their responsibility.  

PRACTICE: Using Structured Discussion, lead candidates to constructing a lesson plan using the 3 ring in appropriate 

time proportions. Refer to their guide book . Review how the World’s Easiest Lesson Plan can be used for dive flows 

or for general portions of the first jump course. 

 

 



EXPERIENCES 
 

 

 

 

How you present 

material is as important 

as the material itself. Could  

someone drink some water you give 

them if you give it to them in your hands? 
 

Think Reach, not Teach.  Simply, we can break skydiving lessons into two types 

1. Classroom type instruction comprised mostly of thinking, and  

2. Physical type training comprised mostly of doing.   

Knowing which type, THINK or DO, can help you 

structure your lesson and fill it with the right 

content, as well as anticipate how your student can 

receive this information. Regardless of the type, you 

can create an excellent experience for your student 

with a good lesson plan. Here’s an easy way to 

remember the parts. Think of the three ring system, 

with each ring size corresponding to the amount of 

time spent in each part of the lesson plan. 

Example times for a typical motor skills lesson plan 

Explain (30 seconds) 
Demonstrate (60 seconds) 
Practice (5 minutes / 3 x solid /  
                 until proficient)  

For longer lessons or dirt dives, you can nest the Three Rings! 
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Using something your candidates see everywhere, the Three Ring, you can help them 

construct an efficient excellent lesson plan. The sizes of the rings are in proportion to how 

much time should be spent in each segment. In this way, their student gets a lot of guided 

practice until autonomous, keeping them actively involved.  The order of the three rings are 

important, too, with a clear statement of the goal at the beginning and having the student 

check at the end to make sure the goal for the lesson was met. The overlap of the rings 

signifies how at times, it is necessary to go back and demonstrate then practice again, or 

whatever is necessary to keep the flow going.  

 

Explain 
The Top, smallest ring should be comprised of only a few sentences, namely State the goal and ask for relevance.  

Explain does not mean talk at the student and tell them everything you know. It means clearly and simply set up the 

expectation so the student gets the point of what is about to occur. 

Demonstrate 
The middle ring is the Coach doing the active part, showing the skill or 
dive with minimal detail in consist flow so the candidate gets an overview 
in almost real time for what they are expected to do. This is the first 
WHOLE in whole-part-whole. Keeping in mind the lesson objective, the 
amount of time this takes should be in proportion with practice; in other 
words, show correctly and perfectly but keep it short! Let the STUDENT 
get to practicing! 
 

Practice 
The Bottom ring is the Student doing the active part, first 

practicing in PARTS (whole-part-whole) then finally putting it 

together in a consistent autonomous flow without input from 

the coach, WHOLE again. For dive flows, a real time altimeter is 

a MUST here. For all types of lessons, the last iterations should 

contain some emergency procedure review or scenario 

presentation to check for deeper understanding. 

 

Make sure you candidates recap with questions and evaluate if the goal was met, an often overlooked piece in the 

process. Next steps can be as simple as stating what the next topic is or when they should get ready for a jump.  

 

  



World’s Easiest Lesson Plan 

Who is your student? [mind, body, soul] 

 

What is the goal: “At the end of this lesson, you will be able to _____” 

 

Ask for relevance: “Why might that skill be useful or important?” 

 

Coach/Instructor Demonstrates WHOLE skill or dive flow [minimal talking, realistic flow, positive-specific] 

 

 

 

Student Practices  in PARTS each new skill with positive-specific guidance 

for longer lessons or dirt dives, you can nest the Three Rings inside the practice! 

#1 ___________________________ 

       kinesthetic        isometric               ____ times eyes open            ____ times eyes closed           ___second holds 

CUE WORDS > 

KEY BODY PARTS > 

#2  ___________________________ 

       kinesthetic        isometric               ____ times eyes open            ____ times eyes closed           ___second holds 

CUE WORDS > 

KEY BODY PARTS > 

#3 ___________________________ 

       kinesthetic        isometric               ____ times eyes open            ____ times eyes closed           ___second holds 

CUE WORDS > 

KEY BODY PARTS > 

Student Practices with real time altimeter  at least 3 times autonomous WHOLE skill or dive flow 

   [ one safety or EP review item to add : _____________________   ] 

 

 

RECAP & evaluate if goal was met, any questions? Next steps…. 

 



 

 

 

 

Strategies  
GOAL: Candidates will start collecting “tools” for their toolbox for setting up experiences for their students 

WHY? If all you  have is a hammer, everything looks like a nail. In addition, active strategies that make students do 

the work help them learn better and give feedback. 

DEMO: Have candidates in groups or together or individually brainstorm strategies for presenting material. Have 

them use their guidebook as reference.  

PRACTICE: Using Structured Discussion, go through each strategy with a definition and example, having candidates 

do most of the work here. Have them circle three they think might fit most situations, three major, commonly used 

tools. Hopefully among these are Explain-

Demonstrate-Practice, Whole-Part-Whole, Show 

Me, and Ask Questions. Go in more detail for 

SHOW ME as well as ASK QUESTIONS. How do 

you formulate a good question? PULL A 

QUESTION OUT OF YOUR POCKET!   

 

Reminder! USE SENSES and encourage your candidates to as well. 

 

 

  

   
Fun Video…  

If you have access to the movie clip from Airplane! on 

youtube it, it is a fun way to change the pace and add 

fun! The clip suggested is a great segue from 

Strategies: asking questions to Communication, since 

the clip facetiously demonstrates misunderstanding. 



There are many useful Strategies … or think of 

them as tools, that you can put in your toolbox. Find 

one that works for a particular student in conjunction 

with a certain skill and help your student reach the 

goals for them in that particular lesson. Think about 

these following strategies, how you might use them 

to teaching skydiving, and in what situations would they be the most effective? 

Environment good for learning 

Presenting Positive Specific Material  

Explain, Demonstrate, Practice 

Moving knowledge towards motor skills / muscle memory  

Visualization 

Whole – Part – Whole [demonstrate WHOLE, practice in PARTS, practice in WHOLE] 

Use Right brain and Left brain together [visual/physical DO coupled with analytical/verbal THINK] 

Primacy – Recency [remember the first and last concepts: use to your advantage!] 

90:20:8 Rule [90 minute session – change location or pace every 20 min – involve every 8 min] 

7+/-2 Learning Points  

Mnemonics, Initializations, Acronyms 

Cue words, spiking, emphasis 

Shaping 

Chaining & Backwards Chaining 

Associations, Relating to prior experience 

ASK QUESTIONS? 

 

Say “SHOW ME!” 

  

People remember 

20% of what they hear 

80% of what they DO 
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Communication 
GOAL: Candidates will in their own words summarize the importance of good communication. 

WHY? Two way street effective ways to get feedback loop 

DEMO: Examiner can present all or some of these suggested 

activities, while PRACTICE: getting candidates involved in 

communicating and experiencing miscommunication. 

 

Circle or Rectangle? 

This story or activity demonstrates 

perspective. Give one side of the room 

picture of a circle. The other size a 

rectangle. Try to 

reconcile why 

they disagree 

about what they see. How could this be the 

same object? Perhaps one side might 

accuse the other of failing kindergarten, but 

in reality they are both actually looking at a 

cylinder: one view from the top (circle) the 

other from the side (rectangle). This relates to how a 

student’s perspective may not be the same but 

should not be discounted.  

 

See the whole picture.  

  

Body Language game “What am I saying?” 

Demonstrate or point out a candidate’s body position, such as 

learning forward looking in your eyes, and ask candidates to pick up 

on what that body language might mean. Crossed arms, leaning 

back might mean disinterested. Turning your head to the side 

bringing your ear closer to the speaker might mean listening 

intently.  

Bloom’s Taxomony 

Candidates do not need to know the levels of Bloom’s Taxonomy 

but they should be able to provide examples of the difference 

between spitting out information and being able to understand, 

then apply it. For example, repeating back landing pattern altitudes 

is a lower level of understanding than being able to draw a pattern 

on an aerial map, and even higher being able to fly the pattern 

under canopy.  


   
What happens if you don’t have 
feedback? This hilarious 
demonstration is a great closer to the 
topic of Feedback as it relates to 
Communication. 

 

A volunteer (preferably someone with 
a reputation of being an excellent 
communicator and NOT a candidate) 
will “explain” in verbal directions only 
to you, the examiner (or someone 
good at being silly and taking things 
literally) HOW TO MAKE A PEANUT 
BUTTER AND JELLY SANDWICH. The 
catch? There is no feedback allowed. 
The “instructor” cannot ask questions, 
demonstrate, use formative  
evaluation, etc. Oh, and they can’t 
watch either. The “student” making 
the sandwich should take every 
direction and perform it correctly, but 
without a “big picture” idea of the 
goal. For example, if the instructor 
says, “Stick the knife into the jar of 
peanut butter,” the PBJ maker might 
stick the butt end of the knife into the 
jar. “Scoop out some jelly and put it on 
the bread,” could be interpreted as 
scooping out with your hand and 
smearing it on the entire loaf. The 
point? No matter how good you are at 
describing or talking, learning actually 
happens with the guided student 
DOING. (feedback!)  
http://www.youtube.com/watch?v=Cz-
WIByW9Fc 



Asking Questions 
is one of the easiest 

ways to make sure you 

get feedback from your 

student! But just 

because it’s a question, 

doesn’t mean it’s a 

good one. 

How do you 

formulate a good 

question? 

sdrawkcab krow 
(work backwards!) 

That is, start with the 

answer you want to 

hear in mind. Then, 

using WHO, WHAT, 

WHY, WHEN, WHERE, 

or HOW, come up with 

a question that would 

lead someone to the 

answer. Some questions are open ended, having multiple answers; others require one 

specific correct answer.  

Effective Communication consists of more than simply saying the 

“right” words. It means presenting as well as perceiving body language. 

It means knowing your material well enough to focus on if and to what 

extent your student internalizes it. It means striving for that “AHA” 

moment that signals they have moved into deeper levels of 

understanding.  It means giving them the chance to experience the 

information.  

 

  from the movie Airplane! http://www.youtube.com/watch?v=v60n2_DnwC0 
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Skill Analysis 

 

Newtons Laws 

GOAL: Candidates will be able to give skydiving examples for the Laws of Motion. They will show they understand 

the importance of using standard terminology and scientific, professional ways to analyze body motion.  

WHY? These tools are a shortcut to giving students a way to improve by asking them to do something positive 

specific based on a coach’s observation. 

DEMO: Have a candidate read aloud for the class the first law. Using a marker or other small object, demonstrate 

how a marker might keep rolling off the table, except for friction, the external force. Or how in space, objects move 

indefinitely. PRACTICE: Ask candidates for a skydiving example. i.e. forward movement with hard dock, sinking past 

a formation,  hard opening after not flaring out of a track, etc. 

DEMO: Have another candidate read the second law. Again demonstrate with a small object, the concept of 

impulse: If you use low force over a short time (low impulse) the marker doesn’t move very fast or far. If you use 

high force over a short or long time, the marker’s acceleration is increased. PRACTICE: Have candidates come up 

with skydiving examples, such push legs out faster to gain speed towards a formation, as opposed to gently pushing 

them, slower acceleration. Also pulling toggles down quickly gives a greater effect than slowly flaring. 

DEMO: Have another candidate read the final law. Using just your body, demonstrate how if you want to move 

towards someone (walking) you push against the floor to create opposite motion. PRACTICE: Have candidates come 

up with skydiving examples, such as forward movement, tracking, up and down movement, etc. 

Note: the powerpoint associated with this show ice skating examples for demonstrating. 

 

Applying it to skydiving 

GOAL: Candidates will be able to watch a video and observe phases, hopefully eventually extracting trends which 

will be the fodder for the debrief later. 

DEMO: Go through more sample skills, such as up or down movement, and have candidates guide you on what the 

phases should look like. You can even go into more detail about what they see as the elements on each phase (that 

means, a body par) and decide which ones are important to always pay attention to, to scan. i.e. hips, eyes, legs, 

arms. This is the “Part” in whole-part-whole.  

PRACTICE: Now, show an example video and guide them to analyzing it using phases and elements, breaking down 

each skill. You can use the Skill Analysis worksheet to help them record what they are seeing.  If you can, choose a 

video where the student consistently exhibits the same problem, such as moving backwards and turning slightly on 

every up movement attempted. This way, you can point out that TRENDS are how you use skill analysis to come up 

with your improvement points for debrief. The student does not need a laundry list of every mistake; they need a 

positive specific direction to apply for their next jump. 

  



You’ve learned that Communication goes both ways, and watching your student practice and perform is a crucial 

role of a Coach. Being able to observe motion and compare that to the desired standard is Skill Analysis. In the 

Cycle of Success, the bulk of this responsibility lies with you. When we strive for a standard skill, we should use 

professional, proven concepts. When we analyze something, we break it into smaller pieces.  

 

First, regarding skill, we can use concepts of physics as a 

foundation. This not only ups the level of professionalism a 

notch, it also serves as a tool for burgeoning skydivers to learn 

how to teach themselves.  

Newton’s First Law relates to inertia. Applying that physical 

principle to motion in skydiving, we use START – COAST – 

STOP.  The Second Law deals with acceleration. We can use 

this principle with the concept of IMPULSE, that is, the 

greater the force applied, the greater the acceleration. The 

Third Law describes reaction, which we can use to create 

motion by isolating a body part and a direction of applied 

force, opposite to our desired direction. This tells us how to 

MOVE. 

 

Now that we have a way to standardize creating 

motion, that is, a skill, we need to develop tools 

to help us analyze, or break apart each of these 

skills. Every skill has at least three parts (phases): 

for example, an exit has SETUP, LAUNCH, 

FLYAWAY.  

 

On a jump with a student, you can compare what you see to what you want to see. You expect to see certain body 

parts (elements) in certain places, that is, their right hand on the door, head looking towards the relative wind, etc. 

That mental photograph of the SETUP is a different body position than the LAUNCH, which also may differ from the 

FLYAWAY. If a student had trouble with an exit, instead of simply relaying that the exit was poor, you can say, “You 

setup in the door perfectly, but on the launch, that initial presentation your hips were sideways to the relative wind. 

You did manage on the flyaway to regain stability.” Instead of a 0% failed exit, they actually achieved 66% and you 

have something positive specific to offer as an improvement point! 

The three phases you see for freefall skills are START – COAST – STOP. For example, Forward motion, Start is legs 

out. Coast is always Neutral. Stop would be (according to Law 3) arms out. If a student is consistently docking hard 

on a Forward Movement to Dock jump, are they omitting the STOP phase? Or are they actually forgetting about Law 

1 and omitting the COAST phase? 

Breaking down each skill into mental photographs is key to developing excellent observational abilities which 

helps your student achieve!  
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 Newton’s Laws of Motion 

1. Every object in a state of uniform 
motion tends to remain in that state of 
motion unless an external force is 
applied to it. 

2. The relationship between an object’s 
mass m, its acceleration a, and the 
applied force F is F = ma. 

3. For every action there is an equal and 
opposite reaction. 



 
Under Manuevers on the blank lines, write each separate maneuver on a different row. For example, you might 

write FM for forward movement or draw an up arrow for up movement. Fill in circles to the right of each skill 

attempted to observe if it was performed satisfactorily or now. Start for example would be, did they push their legs 

out for forward movement? If so, fill in the circle. Coast is always a return back to neutral due to Law 1. Stop is not 

always necessary but if needed, did the student do it? Hover means, were they on heading during the maneuver. 

Level means, did they maintain or regain level / fall rate. Dock is not always necessary but mark if they achieved it. 

Alt is an altimeter check. 

Under break, Altitude means, did the student recognize it was time to break off? Did they turn 180 degrees or was it 

more or less than that? Did they track a sufficient distance and straight enough for their experience level? FWLP 

stands for Flare out of the track, Wave off while Looking for traffic and Pull.  



Skill Analysis: Freefall & Canopy 

Coach ______________________________    Student _____________________________ 

Date  _______________    Jump: (circle) A  B  C   D E F G H 

e  x  i  t 

Setup Launch Flyaway 

O O O 

  

d  i  v  e 

Maneuver Start Coast Stop Hover Level Dock Alt 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 O O O O O O O 

 

b  r  e  a  k 

Altitude 180◦ Track FWLP 

O O O O 

 

c  a  n  o  p  y  

Maneuver Met Alt 

 O O 

 O O 

 O O 

 O O 

fly PIG fly! 

favorite?  

Positive?  

Improve?  

Goals?  

future…  

  

● = met                           O = not met 

X = not a goal                   ? = not observed 



 

 

Resources & References 

GOAL: Candidates will explore resources and approximate where to find what information. 

WHY? Importance of standard using written references coupled with the relief that you don’t have to know it all! 

Just look it up! 

DEMO: Layout all resources available to the candidates. You can have each candidate help summarize what each 

one is used for, or simply used structured discussion to assist them in discovering it. Use the resources listed on the 

following pages. 

PRACTICE: Present candidates with several questions that might come up in situations as a coach. Have candidates 

figure out which resource to use and look up the answers. If they are capable of reciting some regulation, that is 

wonderful, but still make them show you where they can find it. Some example questions might be: 

when do you give your students a gear check? 

When do you check your altimeter? 

What are the landing priorities? 

What is COA used for? 

What are wind limits for students? 

Are students who are cleared for self supervision required to wear helmets? Jumpsuits? 

What are the cloud clearance requirements for a hop and pop? 

Where do you find quizzes for your student to study for the A license? 

What items can you mark off on the A license Proficiency card? 

Etc. 

 

 

  



 

SKYDIVING 
This is the material we present. Where do we get it? What are our 

Resources?  

 

 

 

There is a big need and big push in  

skydiving education for consistent standards.  

YOU are an integral part in making that happen! If you have a 

question, look it up! There is no way one person can memorize 

all of the regulations, especially as fluid as this sport is, ever 

changing. Instead of trying to rely on your own memory or the 

memory of others, even if they are good instructors, simply look 

it up! 

 

SIM ISP – Here’s an easy way to remember the 

categories of the Integrated Student Program from the 

SIM, which is the basic progression for any method. 

A arch/adjust The main goal we teach first is the arch and adjusting to the environment of leaving an 
airplane for the first time. 

B basics No matter the method, we introduce the basics of body awareness, altitude awareness, 
and general safety. 

C control You get control of your skydiving when you are able to pull stable on your own. 

D direction These dives feature 90 and 360 degree turns and forward movement. 

E expand Expand outside the box, or outside the “boxman” in this case, as we add disorienting 
maneuvers and positions other than “flat and stable” 

F flat track Getting a flat and long track is so important, an entire category is devoted to it. 

G group Here’s where group freefall skills are introduced, including gripped exits, forward 
movement for docking, fall rate, and reinforcing tracking. 

H hone Hone their skills in the last category where they gain their independence and earn their 
first license to “learn”. 
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Important Resources…  
USPA A license Proficiency  
     Cards 
FAA regulations (SIM Section 9) 
ISP (SIM Section 4C) 
General Recommendations  
      (SIM Section 5 & 6d) 
ISP Category Quizzes & Videos  
     (also online!) 
Flight Planner 
BSR’s (SIM Section 2) 

 



 

 

 

 

 

Relax – Arch – Neutral 

This technique is helpful for students and all skydivers 

to reset their mental and physical state and be able to 

pay attention to their body. It is simply a breath in and 

out. Relax : breathe in and feel air going all the way to 

the bottom of your lungs, towards your navel. Arch : 

while your attention is at your midsection, arch, 

pushing your hips down, shoulders and feet up. 

Neutral : now let that breath out and imagine it escape 

through your toes then your fingers. This puts full body 

awareness back into your consciousness in just a short 

breath in and out.  

   
Gear Check  

Have Candidates write out the ORDER and ITEMS on 

the list of their gear check on a 3x5 index card. They 

can make separate ones for each check or develop one 

overall list. Then have them practice doing it on each 

other. 



 

More review & mnemonics for other key concepts…. 

Gear Check  

3 rings – 3 straps – 3 handles – 3 pins + SHAGGR 
Remember, a Gear Check is more than just an order, such as “top to 

bottom, front to back.” Instead, it is a list of specific items that you 

should check. 

 

 

Circle of Awareness :: Be Here Now. 

Be in your own skin. Take 

inventory of your own body 

position and mental state 

using the RAN technique. 

(Relax – Arch – Neutral) 

Here is your physical location 

and what’s around you.  Look 

out and notice heading, 

people, etc. 

Now is how much time you have.  Check your altimeter based on 

TIME (every 5 or 6 seconds) & SEQUENCE (between maneuvers) & EVENT (unexpected happening) 

 

 

For even more 

support, visit 

USPA’s Online 

Ground School 

resource, free! 

Point your 

students to it 

also as a review, a supplement, or even as a standalone 

teaching tool!  
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WHEN  do you perform 

a gear check?  

1. Pre-don  

2. Pre-board  

3. Pre-exit 

Landing Priorities 
1. Land with the wing level 
and flying in a straight line.  

2. Land in a clear and open 
area, avoiding obstacles.  

3. Flare to at least the half-
brake position. 

4. Always be prepared to 
make a PLF. 



 

 

The next several pages are taken from Body Flight a manual originally published by Skydive 

University. Instead of using several pages for each skill, however, these are presented in 

short blocks. Candidates should use these to fulfill their requirements for guided practice 

and ground evaluations.  

The key points of presenting each skill are outlined first, then in blue are directions for 

student practice. In red are cue words said by the coach to direct the student to the phase 

desired. 

Note: Neutral means neutral arch position and Rest means the “student’ can stop doing the 

motion and take a break. 

Isometric means you are presenting the student with a physical sensation that might 

approximate the force they experience, such as push on their legs.  

Kinesthetic focuses on simply being in the right body position, getting the right “picture.” 

Static means without moving the student. 

Perpetual means move the student to provide realistic visual feedback.  



 

The Best Essentials of Skydive University Body Flight 
Adapted for USPA Coaches 

 
 
 

 
 
FORWARD MOVEMENT 
• Start from RAN 
• Only the lower legs move 
• The knees must remain at their original box width 
• Extend legs to full range of motion locking knees 
 
Kinesthetic: on creeper 
5 eyes open / 5 eyes closed 
hold 10 seconds / rest 10 seconds 
cue words: NEUTRAL – FORWARD – NEUTRAL – 
REST 
 
 

 
 
BACKWARD MOVEMENT 
• Start from RAN 
• Initiate backward movement in a 
two stage fashion 
• First, extend arms straight out 
keeping hands at original box width 
• Second, roll shoulders down 
cupping upper body 
• Lower arms should be angled 
upward at about 45 
 
Kinesthetic: on creeper 
5 eyes open / 5 eyes closed 
hold 10 seconds / rest 10 seconds 
cue words: NEUTRAL – BACK – 
NEUTRAL – REST  
 
 
 
 
  

RELAX – ARCH – NEUTRAL  
• Relaxed with hands limp 
• Slight arch through torso 
• Lift head / chin as high as possible 
• Knees at shoulder width or slightly wider 
• Feet slightly extended from 90° 
• Elbows equal with shoulders 
 
Kinesthetic: on beanbag 
5 eyes open / 5 eyes closed 
hold 10 seconds / rest 10 seconds 
cue words:  NEUTRAL – REST 
 

GRIP TAKING 
• Start by taking the grip, thumb under, fingers over 
• Check elbows back to neutral 
• Extend feet into wind slightly 
• Open hands or “palm” when inward pressure felt 
 
Standing: 5 reps no specific hold times 
cue words: GRIPS – ELBOWS – FEET – PALMS 
 
Isometric: on creeper 
5 reps, no specific hold times. 
Student on creeper in neutral position with toes 
against a wall. Coach moves forward and student 
executes grip taking  
cue words: GRIPS – ELBOWS – FEET – PALMS 
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HEADING CONTROL IN FM 
• Use legs to correct heading 
• Can extend or retract leg (from forward 
initiation) to make head change 
 
Static: on HT 
5 reps, turning HT no more then 45° and have 
student correct heading with 
leg input only. Directional control is best 
maintained through having a wide leg stance. If a 
change in heading is necessary, we use the legs as 
a rudder to steer back onto heading. This leaves 
the upper body free to control levels or glide 
angle. 
 
Perceptual: on creeper 
5 reps or more as necessary.  
Same as the previous SCS drills except coach will 
apply small off heading adjustments during the 
roll to the target. Be aware to provide pressure 
and move student in the appropriate direction for 
the leg input applied. 

 
TRACK 
• Extend legs fully 
• Knees remain in box width 
• First priority in track is altitude awareness, then 
directional control 
• Flatten torso to slight de-arch 
• De-arch lower back, roll pelvis into thighs 
• Roll shoulders down into cup 
• Sweep arms out to 90° and no further  
back than 45° 
• Press hand down below hips 
 
Isometric: face down on the floor de-arching and pressing from the toes and the shoulders. 
5 reps, eyes open; hold for 5 seconds / 10 seconds rest 
cue words: NEUTRAL – TRACK – POWER (2, 3, 4, 5) – NEUTRAL – REST  

START, COAST, STOP (FM TO DOCK) 
• Demo each phase of SCS 
• Explain the coast phase as the assessment 
time, Newton’s 1st Law 
• Perform static first to confirm correct body 
positions 
• Provide correct responses (force) to their 
inputs 
• Watch timing of moving through RAN to 
stopping 
• Explain that a well timed coast may not 
require a stop action 
 
Static: on creeper 
5 reps, holding each position for 3 seconds, 10 
seconds rest 
cue words: NEUTRAL – FORWARD – NEUTRAL 
– BACK – NEUTRAL – REST  
cue words2: NEUTRAL – START – COAST – STOP 
– NEUTRAL – REST  
 
Isometric / perceptual: on creeper 
5 reps or more as necessary, until smooth.  
Only respond to student’s actions. Roll the 
student to a target (wall) as they provide the 
legs out input for forward into coach’s hands. 
Notice all three body positions. Roll fast 
enough to actually create a coast on the 
creeper. 
 

BREAK – OFF SEQUENCE 
• One way to signal leaving, larger 
group = larger wave 
• Turn 180° from center point of 
formation 
• Track 
• Flare, looking up as you do so 
• One deliberate wave 
• Pull 
 
Kinesthetic: on HT 
5 reps, or as many more as needed 
(approx 8 seconds) 
cue words: NEUTRAL – BREAK – TURN – 
TRACK (2, 3, 4) – FLARE – WAVE – LOOK 
– PULL – NEUTRAL – REST   
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UPWARD MOVEMENT 
• Initiate from lower SPINE 
• Crunch knees inward and widen them out 
• De-arch elbows down through the shoulders 
cupping chest 
• Stretch arm forward similar to backward 
movement 
• The body should be lifted off of the floor 
(isometric) 
• Feet remain in neutral 
• Head remains up 
• Start from box with a slight arch 
 
Kinesthetic: kneeling on beanbag 
5 reps, 10 second hold / 10 second rest 
cue words: NEUTRAL – UP – NEUTRAL – REST 
 
Isometric: belly down on mat or floor 
5 eyes open, 5 sec hold / 10 seconds rest 
cue words: NEUTRAL – UP – NEUTRAL – REST  
 
 

 
NOTE:  

Up and Down movement are not the same 

skill as Fall Rate Adjustment. They are, 

however, the building blocks to the more 

complex Fall Rate Adjustment skill.  

DOWNWARD MOVEMENT 
• Push hips forward 
• Begin from basic box stance 
• RELAX back into arch 
• Apply breathing 
 
Kinesthetic: kneeling on bean bag 
5 eyes open / 5 eyes closed 
hold ONLY 5 sec / 10 sec rest 
cue words: NEUTRAL – DOWN – 
NEUTRAL – REST 
 
START, COAST, STOP (UP & DOWN) 
• Objective is to stop on formation / 
coach’s level 
• Only hold the spill for half a second 
• On HT, student must wait for coach’s 
signal 
 
Perceptual: on HT 
5 reps smooth slow pace; respond to 
student’s movements 
cue words: NEUTRAL – UP – NEUTRAL – 
DOWN – NEUTRAL – REST  
cue words2: NEUTRAL – DOWN – 
NEUTRAL – UP – NEUTRAL – REST 
cue words3&4: NEUTRAL – START – 
COAST – STOP – NEUTRAL – REST  
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SWOOP TO DOCK  
To teach swoop to dock, it requires nested three rings in your lesson plan. Here’s a hint: 
 
whole (demo whole thing) - part (delta, stairstep, flare test) - whole (student swoops) 
 
 

 
 
STAIRSTEP APPROACH  
• Review SCS, emphasize coast as assessment phase  
• Stairstep is a series of starts and coasts 
• Priority is level before proximity  
• Stairstep approach is used to maintain control, using lower 
impulse 
 
Kinesthetic: on mat or floor 
5 eyes open / 5 eyes closed 
cue words: NEUTRAL - DELTA - NEUTRAL - DELTA - NEUTRAL - 
DELTA - NEUTRAL - REST 
cue words2: NEUTRAL - START - COAST - START - COAST - START - 
COAST - REST 
 
 

 
FLARE TEST  
• Develops perception and anticipation of 
stopping on level  
• Stop 10-15 feet above formation level  
• If stopped, excellent anticipation; if not, be 
stopped at formation level  
• To accomplish this “stop”, simply combine UP 
with BACK 
 
Kinesthetic: on mat or floor 
5 eyes open / 5 eyes closed 
cue words: NEUTRAL - STOP - NEUTRAL - REST 
 
 

 

  

DELTA  
• Legs fully extended, legs 
should lead the arms  
• Knees at box width  
• Head up  
• Body arched  
• Arms swept to 45°  
• Hands above hips  
 
Kinesthetic: on mat or floor 
5 eyes open / 5 eyes closed, 10 
sec hold / 10 sec rest  
cue words: NEUTRAL - DELTA - 
NEUTRAL - REST 
 

SWOOP 
• Putting it all together: Delta is Start, 
Use Coast in Stairstep, Flare Test is Stop 
• Mix up scenarios of approaches and 
approach problems 
• Only provide one problem at a time 
(up, down, fast, slow, heading) 
• Watch leg usage closely 
 
Perceptual: on HT 
5 reps or more as needed, real time 
cue words: NEUTRAL - DELTA - NEUTRAL 
- STOP - GRIPS - REST 
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Pull Protocol 

GOAL: Candidates will develop timing for the possibility of a student not being altitude aware on a coach jump.  

WHY? This could happen on any real jump, and it’s likely to happen on air evals. 

DEMO: Show what the coach might have to do using a real time altimeter. 

PRACTICE: Break down the parts, or perhaps write a suggested order of events on the board or each on their own 

index card. Then, while they watch a real time altimeter count down starting around 6,000, have candidates practice 

what they might do. Do this several times, eventually getting to where they do not have to look at the real time 

altimeter to “get clear” and pull themselves by 3,500 feet. 

 

 

 

 

Debrief 

GOAL: Candidates will be able to ask the 

questions they need to ask in proper order for 

the debrief.  

WHY? Structuring the debrief by using the 

mnemonic fly PIG fly can make it easy to 

remember and use. It also contains all the 

elements needed for an effective, efficient 

debrief. 

DEMO: Watch the silly video of the Muppet 

show, “Mah na Mah na.” This is not only comic 

relief but serves as what you want the candidate 

to say. Have candidates look at the fly PIG fly 

questions as you go through this. Tell one 

candidate to say “Mah na Mah na” after every question you ask. (This way, you don’t really care about the answer, 

you are simply practice asking the questions in sequence.)  

i.e. Examiner says, “What was your favorite part?” Coach responds, “Mah na Mah na.” etc. 

PRACTICE: Go through each segment and ask 

candidates for discussion and relevance to why that 

part is in the debrief. Outline for them the significance. 

Candidates break up into twos and practice asking the 

questions.  

A good recap question to check for deeper 

understanding would be: 

Where do we get our 3 to 5 improvement points from? 

(skill analysis trends) 
  

   
Mah Na Mah Na 

Practice the structure of the debrief by having one 

candidate ask the coach questions while the other 

candidate responds with “Ma nah ma nah” or a 

nonsense answer just to get the format down. 

http://www.youtube.com/watch?v=8N_tupPBtWQ 



 

Pull Protocol 

What if your student loses altitude awareness, fails to signal breakoff or pull 

at the assigned altitude?! You are not allowed to pull for a student as a 

coach, but you can assist in other ways. Within 500 feet past the designated altitude, wave off in response 

to signal breakoff. If your student (or evaluator) fails to track, gain at least 200 feet of horizontal 

separation and deploy your canopy by 3,500 feet. Even without having been told, a student who sees their 

coach’s open canopy figures out they need to have a parachute out! 

Debriefing 

You want to get back in the air… so does your student. It is not necessary to spend 30 

minutes after the dive recanting every detail in a laundry list of what went wrong! In fact, it 

is more helpful for your student to have structure when recalling the jump. Using flyPIGfly 

debrief, you can hear your student’s perspective first, offer an efficient structure for 

evaluation, and get back in the air quickly. In no time, students will even integrate flyPIGfly 

on their own and learn self-evaluation skills.  In general, most people at first skip only to 

the negative points, but it is important for you as a coach to not allow them to hijack the 

debrief. Keep them listing what they want to “keep” as good for future dives as well. If the 

student does not answer, you can answer for them, or supplement their answers. 

DEBRIEF Coach Student 

fly favorite “What was your favorite part?” Answers something fun, highlight of 
the jump for them. 

P positive “What went well?” Lists several things that they 
performed well. 

I improve “What would you want to improve on?” Lists 3 to 5 improvement points and 
how to correct them. Here’s a great 
time to get back on the trainer and 
do more physical practice! “How are you going to make that 

happen?” 

G goals “What were the goals for this jump?” 
“Did you meet them?” 

Lists the goals and if they were met. 

fly future “Where do we go from here?.” Listens while Coach helps outline 
what comes next, starting the cycle 
of success over again! 

 

 
 

 
 

 
 

 
 

S
K

Y
D

I
V

I
N

G
 



 

 

 

Having the Rating 

GOAL: Candidates will be able to detail their role as a coach specifically in authority but also in their responsibilities. 

They will also show where to look up this information for future reference. 

WHY? Understanding the huge responsibilities of the rating helps them take their role seriously. 

DEMO: Present the information on the next page by structured discussion or reading aloud. 

PRACTICE: Ask Candidates questions that requires them to understand what they read. For example, ask them in a 

static line program, can they oversee a student on their first 15 second delay? Who does the ground training for 

this? If they have a coach rating and work at a dropzone that utilizes the AFF program, can they jump with students 

in Category E1? E2? How do they know that? Which “back to earth” maneuver should a student learn first then? 

(barrel roll so they can recover from failed attempts at the other maneuvers.) What if they don’t get 15 coach jumps 

in before their membership comes up for renewal? What if they go uncurrent? What constitutes an Instructional 

Rating Seminar? Does Safety Day count? 

  



 

COACH 
What can a Coach do and how do I stay current? 

   

 

 
 

Having a Coach Rating means you are now, like it or not, a role model, a leader. To be a 

good coach requires you to approach this 

responsibility with a positive, professional 

outlook coupled with concern for your 

student. Always remember: you are also a 

student yourself, learning from those you 

teach as much as they teach you. Only part 

of your job is to motivate, set limits & 

expectations; you must above all be 

correct and accurate. 

STAY CURRENT! 

USPA Coaches may annually renew their 

ratings with their USPA membership by 

paying the annual rating renewal fee and 

providing documentation, signed by a 

USPA Instructor, IE or member of the USPA 

Board. The renewal form requires that you 

have taught or assisted with the general 

portion of at least one first-jump course 

and made at least 15 coaching jumps in 

the last 12 months. If, however, you first 

earned your initial rating within the 

previous 12 months, you are exempt from 

that requirement. If you don’t meet these, you can make one jump with an evaluator, just 

like you do in evaluations for this course. Remember: you are also required annually to 

attend an Instructional Rating Renewal Seminar. Visit with your S&TA or local IE for more. 

USPA SIM BSR 2-1 E 4 

    a. IAD and static-line [E] 
        (4) Following a successful clear-and-
pull, each student must be supervised in 
the aircraft and in freefall by a USPA Coach 
or Instructor until demonstrating stability 
and heading control prior to and within five 
seconds after initiating two intentional 
disorienting maneuvers involving a back-to-
earth presentation. 
        (5) All ground training must be 
conducted by an instructor in that student’s 
training method, until demonstrating 
stability and heading control prior to and 
within five seconds after initiating two 
intentional disorienting maneuvers 
involving a back-to-earth presentation. 

    b. Harness-hold program [NW] 
        (3) All students must jump with one 
USPA AFF rating holder until demonstrating 
stability and heading control prior to and 
within five seconds after initiating two 
intentional disorienting maneuvers 
involving a back-to-earth presentation. 
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Having a USPA Coach Rating is not only a door into other ratings and privileges. You can do a lot 

independently but also with an Instructor as your mentor and supervisor. You can conduct training in the 

non-method-specific portions of the skydiving ground school, such as:  

(1)  equipment familiarization as it pertains to the 

first jump  

(2)  basic canopy control  

(3)  parachute emergency procedures  

(4)  landings and landing emergencies (obstacles) 

(5)  aircraft emergencies for students cleared to 

freefall self-supervision and who have completed 

the Cat E aircraft briefing in the ISP. 

You can also teach the general portions of 

transition training for students changing from 

tandem to solo methods, conduct group freefall 

skills training and jumps with students who have 

been cleared by a USPA Instructor, make gripped 

exits with students during group freefall skills 

jumps, supervise recurrency jumps with licensed 

skydivers, and supervise static-line and IAD 

students beginning in Category C after each student demonstrates a successful clear and pull. Remember, 

all ground training for SL/IAD Cat C & D must be performed by an appropriately rated instructor and the 

student must be trained by an instructor to independently handle aircraft emergencies. 

USPA SIM BSR 2-1 E 6 

Students training for group freefall [S] 

    a. Student freefall training for group 
freefall jumps must be conducted by either: 
        1. Student freefall training for group 
freefall jumps must be conducted by either 
A USPA Coach under the supervision of a 
USPA Instructor or; 
        2. USPA D license holders provided 
there is a minimum ratio of one D license 
holder to one student with a maximum of a 
4-way.  

The [S] means this is waiverable by the S&TA. 
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Rules 

GOAL: Candidates will organize the rule-making power according to action. 

WHY? Understanding that multiple entities have a part in structuring the rules we follow will help them better 

understand their importance as well as where to go for information or waivers to those rules. It’s not “us” versus 

“them.” 

DEMO: Outline the Rules vs. Safety Vienn Diagram by asking questions. 

PRACTICE: Brainstorm together with Candidates what goes into making a jump. As 

they list out answers, put them into an unnamed category or list, for example, if they 

say “airplane” put it under an invisible heading called FAA. “Landing area” might be 

called The City. The categories could be the FAA, USPA, the airport owners, the 

dropzone, and in the middle of it all, the individual. After 

they name the “tasks” write the heading out for each “invisible” category.   

 

 

 

 

 

Liability, Ethics 

GOAL: Candidates will participate inan open discussion about their increased liability and how their decisions relate 

to their ethics.  

WHY? Understanding the huge responsibilities of the rating helps them take their role seriously. 

DEMO & PRACTICE:  Lead a structured discussion about liability and ethics, perhaps providing them with what if 

situations and discussing what they might do. Include what could happen to their rating if they make a poor 

decision.  

  



 

What goes into making a jump? Who has rule-making authority over those pieces?  

Think of everything it takes to make a jump… a rig. An airplane. Landing area. An airport. A 

runway. Airspace. Knowledge. Instruction. Policies for procedures… 

 

You are likely to think of many more. But it’s not just one single entity that makes rules for 

what we do; various entities oversee our activities and have a say, such as the FAA, USPA, 

the airport owners, the dropzone, and in the middle of it all, the individual. 

 

Why have rules anyway? What are you ethical and legal 

obligations now that you possess a USPA instructional 

rating? 

Just because there is a not a rule for something doesn’t mean 

it’s safe. Are you allowed to jump in 40 mph winds?   Would you? And just because you can 

break a rule safely, should you? Does your reserve parachute stop working on day 181 after 

a repack? Your obligations lie in complying with both rules and safety, not just where they 

overlap or based on what makes sense to you. Preserve the integrity of standard! 

 

Ethics 

Your ethical obligations don’t end there. You are 

a role model now, and should protect students 

from misinformation outside the classroom 

environment. Explain that extracurricular 

conversations with experienced jumpers may 

contain unreliable or misleading information for 

their current level of understanding. 

 

Disciplinary actions 

Actions or behavior that specifically violate the BSRs or otherwise jeopardize skydiving can 

result in disciplinary action from the USPA Board of Directors, including suspension or 

revocation of ratings or membership. A USPA Regional Director or S&TA may temporarily 

suspend ratings. For more, see the USPA Governance Manual, Section 1-6. 
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Who is responsible for 
complying with BSRs? 

a) USPA Group Member 
drop zone or school owner 

b) The USPA rating holder 

c) The student 

d) All of the above 

 



 

 

  

USPA Structure 

GOAL: Candidates will be able to break down the USPA structure into its three major segments.  

WHY? Given that most people have never been a part of a board and staff system, a more practical understanding of 

how USPA works is helpful to disseminate ill will about “us” vs. “them” and show them they are part of the 

organization, especially now with a coach rating. 

DEMO: Present the information on the next page by asking questions about the material or reading aloud. 

PRACTICE: Ask Candidates questions that requires them to understand what they read. For example, ask them if a 

Board Member is a paid position. Ask who is their regional director? How do they find out who that is? When can 

they talk to them? What if they want to go to a board meeting? Is there a general membership meeting? How is an 

S&TA appointed? 

 

Your Role 

GOAL: Candidates will give two tools to help reduce their risk associated with having the coach rating.  

WHY? Understanding they can mitigate their risk will encourage them to follow procedure and be ethical and 

professional. 

DEMO & PRACTICE: Lead a structured discussion with leading questions and any real world examples you might 

have as to the significance of their role as coach. This does not have to be a scare tactic; it can be an encouraging 

piece where they know they have greater control if they “do the right thing.” In addition, it adds to how important 

they are for our industry and the future of our sport.  

  



 

USPA Structure 
What really is USPA? It is You. And every skydiver who chooses to get involved. The structure of the 

organization is typical board and staff style, 

and you have direct avenue through your 

vote!  

Elected officials 

Every three years, the USPA Board holds 

elections for all of its 23 members: 

14 regional directors representing your area, 

usually several states; 

8 national directors representing the 

membership on a national scale; and 

1 representative appointed by the National 

Aeronautical Association and who has full 

voting privileges. 

USPA Headquarters staff 

USPA Staff consists of the people in the office 

who do their job for the membership every workday. The USPA Executive Committee from the board of 

directors hires an executive director, an employee who reports to the president. The executive director 

then hires the headquarters staff, including the staff director of safety & training, who reports to the 

executive director; coordinates and administers safety & training programs, including the license, 

instructional rating, and PRO rating programs; and oversees the maintenance of program documents. 

Additionally, the director coordinates mass communications to all USPA instructional rating holders. 

Appointments 

The regional director, a member of the elected USPA Board of Directors, appoints Safety & Training 

Advisors as liaisons between USPA members, drop zone management, USPA Headquarters, and the USPA 

Regional Director. Examiners may appoint other qualified USPA Instructors or Instructor Examiners as 

Evaluators to assist in their courses. 

Your Role 
As a Coach, you are certainly at more risk of 

being sued. Adherence to industry standards, 

good equipment, careful supervision of the 

programs, use of a waiver, proper procedures 

after an accident, and insurance—or lack 

thereof—all work together to reduce your risk. 

The goal is to prevent an accident and to 

minimize the effects one might have on the 

business and the individual staff members. 

The board elects USPA’s officers from among 

its members. They operate via a committee 

system, which includes the USPA Safety & 

Training Committee. This smaller group on the 

board deals with issues important to Coaches. 

Appointed by the USPA President, the S&T 

Chair selects committee members from 

among other elected board members and 

non-voting advisors. This committee studies 

program and policy proposals as assigned by 

the president and recommends additions, 

changes, deletions, and waivers to policies for 

full board vote. 

Two Risk Management tools at your disposal: 

1. Follow Procedure. If you are thorough, 
knowledgeable, and stick to the rules, people 
are less likely to get hurt and to sue you. Hold 
the standard and use written, approved 
resources as your basis for information. 

2. Be Professional. Someone who relates to 
you and connects with you will not want to sue 
you. The Golden Rule is, treat others as you 
would like to be treated. Go one step further: 
Treat others as they want to be treated. 
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Evaluations  
Finally, it’s time to put all the parts you have practice back into the last “whole” in whole-part-whole! You 

will be formally evaluated using the Ground Evaluation and Air Evaluation forms in the following areas: 

1. Guided Practice: These are training sessions for topics in the general section of the first jump course. 

2. Group Freefall: These are training sessions for dive flows in Category F, G, and H and are items on your 

Coach Proficiency Card. These may be conducted separately or combined with the in-air observation and 

supervision evaluations. 

3. In-Air Skills: These are jumps where the evaluator acts as a student, you as a Coach. The eval begins at 

the 20-minute call for the load and continues through pre-boarding, climbout, the jump, canopy descent, 

and the return of the jumpers to the packing area. It ends either at that point or if desired, when you 

complete the debrief of the evaluator acting as the student. 

4. Observation & Debrief: After the jump, you will be evaluated on your skill analysis abilities as well as 

conveying what you saw to your student to make it useful for them in the cycle of success. 

Prior to each evaluation session, your evaluator will 

briefly review the evaluation procedures, provide 

comprehensive and detailed explanation of the 

scoring criteria outlining the level of performance 

expected. Your evaluator will remind you about 

specific safety and scoring. For air skills evaluations, 

the evaluator may brief you regarding the 

equipment to be used on the actual jump, including 

instructions to ignore specific equipment 

preferences of the evaluator not ordinarily found on 

students (hook knife, etc.).  This is your opportunity 

to ask questions about the skydive and the 

evaluation procedure if you have any.  

You are expected to follow the ISP outline for the 

jump to be trained and include all the points listed 

on the Coach Ground Evaluation Checklist. You work 

with a partner, preferably a candidate in the course, 

training them while the evaluator takes notes. The 

evaluator may call a “time out”  only when 

necessary during any part of the ground or air 

evaluation, but the candidates may not, except for 

safety reasons.  The evaluator will allow time for the 

candidate to regroup following a time-out.   

Protest Procedures 

No evaluation system is perfect, and a 

candidate who feels unfairly scored may 

protest a score. Also, errors may occur when 

an evaluator does not score a candidate in 

accordance with the guidelines in the 

“Practice and Evaluation” section of this 

course or in briefing presented before an 

evaluation. Usually, pointing out a 

discrepancy to the will usually resolve the 

issue. However, if a question remains in your 

mind, your examiner has a formal, prescribed 

procedure to follow which requires a written 

statement from you in a timely fashion. 

Comments about decisions made by the 

examiner or others may be directed to USPA 

headquarters, specifically the Director of 

Safety & Training.  



 

 

  



 

Evaluations [ground] 
2 GROUND evals (dive flows) DO 

(use another candidate as student) 20 minute time limit 

1. Intros/logbook (know your student) 

2. Coach explains then demonstrates each topic: be sure 

to cover 

 ▪ the exit    ▪ the dive concepts    ▪ tracking with 

awareness 

3. Student practices dive (use strategies here, like ask 

questions, show me, whole/part/whole, relating to 

known concepts, etc.) 

4. Have student practice at least  3 real time dives 

correctly until autonomous 

 

 

Guided Practice  (classroom) THINK 
(use another candidate as student)  

<15 minute time limit 

These sessions come from the general portions of 

the first-jump course. You are required to teach at 

least two sessions at the choice of the examiner. 

Helping other candidates and learning from the 

feedback given them can help you in your own 

teaching skills, so stay involved as a stand in 

student!  

 

First eval, choose one from Cat G1: 

Forward Movement to Dock 

floater exit (poised) 

coach docks 

coach backs up 5 feet, signal fwd mvt 

student docks 

repeat, coach back up/student dock 

5,500 student signals breakoff for track 

student waves off & pulls by 3,500 

or… 

Fall Rate 

floater exit (poised) 

coach docks 

Simon Says fall rate (coach is Simon) 

5,500 student signals breakoff for track 

student waves off & pulls by 3,500 

Second eval, from Cat G2: 

Docking with Up & Down 

diver exit (bomb out) 

coach docks 

coach backs up 5 feet and moves up or down 

5 feet, maintaining same fall rate 

student docks 

repeat coach backup/student dock 

5,500 signals breakoff for track 

student waves off & pulls by 3,500 
Two+ Guided Practice Sessions: 

freefall body position and routine parachute 

activation  

canopy (from either of the following)— 

 1. descent from opening to pattern entry, 

including choosing an alternate landing area 

 2. flying the landing pattern 

parachute emergency procedure (from either of 

the following)— 

 1. total and partial malfunctions only 

 2. good canopy with routine problems and 

their solutions 

PLF and obstacle landing procedures 



 

 

  



 

Evaluations [air] 
2 AIR evals with jump & debrief  
(use evaluator as student) 

 (use same dive as the 2 dive flows you chose for ground 

evals) 

1. Have student say/show canopy pattern 

2. Gear checks 

 before don  

 before board 

 before exit 

3. Supervise in the plane/ review 

     Ask before exit:  “[Name] are you ready to skydive?” 

4. Coach spots 

5. Be in position in freefall  

 

6. Altitudes: 

5,500 – student is supposed to wave off 

5,000 – coach waves breakoff to 

                        signal student if no response 

3,500 – coach has gained 200+ feet horizontal 

separation &  

pulled by this HARD DECK 

7. Observe student under canopy 

 

2 DEBRIEFs  

(use evaluator as student) 15 min time limit 

ideal to do these immediately following air 

evals fly PIG fly! 

(HINT! fill out Skill Analysis prior to conducting 

debrief. Have 2-5 improvement points taken 

from your skill analysis of the jump and trends 

you identified, phrased in positive specific 

directions mentioning safety concerns first)  

INCLUDE: corrective training and/or preview 

next jump, logbook entry  

REMINDER: PULL PROTOCOL 

can adjust this for any assigned pull/breakoff  

altitude) 

5,500 student is supposed to signal breakoff, 

then track 

5,000 if no signal, coach gives signal i.e. 

waves, tap altimeter, pull signal (optional) 

while getting clear 200+ feet, maintaining 

observation of student 

3,500 coach has waved off & pulled BY this  

hard deck altitude 

How to get an automatic UNSAT:  

 miss serious gear check error 

 bad spot 

 out of position in freefall (outside 20 feet for more 
than 10 seconds, or outside of 100 feet) 

 hard collision/dock 

 miss giving breakoff signal by 5,000 

 not clear and open by 3,500 (busting hard deck) 

 bad spot 

 out of position in freefall (outside 20 feet for more 
than 10 seconds, or outside of 100 feet) 

 hard collision/dock 

 miss giving breakoff signal by 5,000 

not clear and open by 3,500 (busting hard deck) 



 

 

Exit Interview 
At the end of the course after a final recap, spend several minutes with each candidates 

designating them as either complete or incomplete, so you can tie up loose ends and get 

individual feedback. Do the exit interview in fly PIG fly style. During the G, or “were goals 

met?” refer to the expectations your candidates outlined at the very beginning of the 

course during their introductions so you can see if their own self-proclaimed goals were 

met and you passed your “test”! 

  



 

Now what? 
 

Take deep breath in and hold it.  Keep holding it.  Notice how stale it gets if you hold it too 

long?  But you need to let go of that breath that was so helpful just a few seconds ago, in 

order to get another one in.  We need to keep breathing in and out.   

Otherwise we die. 

 

Continuing Ed is part of what keeps you  fresh, motivated, accurate, and an excellent 

Coach. Keep in touch with resources available to you, including your Examiner. Also, USPA 

publishes the “USPA Professional,” an email newsletter sent out periodically with 

announcements and advice for instructional rating holders. Once you obtain a USPA 

instructional rating, USPA will automatically send it to you, and you can always see it online 

at USPA.org along with archived past editions. Additionally, articles and announcements for 

rating holders regularly appear in Parachutist magazine. Especially look at the end of the 

monthly rating course schedule for rating holder updates and reminders. Make sure USPA 

always has your current residence and email address so you can keep informed with these 

valuable resources.   

 

(to be continued…) 
 

 

  



 

 

 

 

Post-Course Checklist 

□ After Action Report [* Include any incomplete information in comments section] 

□ Evaluator Information Forms  

□ Candidate Proficiency Cards  

□ Candidate Feedback Forms 

□ Letters of Recommendation (if required)  

□ Copy of the candidates Class III medical or equivalent (for Tandem only) 

 
 

Items to be retained by the Instructor Examiner (for 2 years) 

□ Copy of the After Action Report   

□ Candidate Written Tests  

□ Air Skills Evaluation Forms (completed)  

□ Ground Training Evaluation Forms 

□ Copy of Letters of Recommendation  

  



 

Some thoughts about organizing your paperwork 

It is important to submit an After Action Report to USPA in a timely manner even if not all 
of your candidates are finished. This allows those who are finished the courtesy of having 
their paperwork finalized. Candidates will be in one of three categories: 
 Incomplete 
 Fail 
 Complete/Pass 

Very often you will have incomplete candidates. In order to assist them in completing their 
rating, it’s important to outline next steps for them and you. Develop a system, such as in 
folders or manila envelopes, where you can look up candidates by Name. If you organize 
only by date, it may be more difficult to locate paperwork later. In addition, a digital master 
copy of an excel spreadsheet that contains all the candidates from all the courses including 
dates, location and status, can help you go back and finish your job as facilitator for their 
coach rating! 

Please also, in consideration of the importance of feedback, have your candidates submit 
the Candidate Feedback Form to you, or directly to USPA or just have them send an email 
to the Director of Safety & Training. 

 


